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For the past ten years, the Chestnut Accelerated Middle School, Central High School, and the School of Education at the University of Massachusetts Amherst have been engaged in an ambitious redesign of initial teacher education known as the 180 Days in Springfield Project.  The project features an intensive, year-long school-based immersion project leading to a Master of Education degree and initial Massachusetts teacher licensure in English, mathematics, the sciences, and history/social studies.    This presentation presents the strengths and challenges of maintaining such a project over time and through waves of school and community changes.
        A priority of the 180 Days in Springfield Project is to incorporate challenging content, technology, and new methods of assessment into its teacher preparation model and is characterized by reflection, experimentation, and inquiry in action for all new and experienced teachers.  The project also creates new opportunities for professional development of the existing teaching staff, new learning opportunities for students in and out of the classroom, and support for the recruitment of a diverse teaching force.  Overriding the entire partnership is the commitment of the Springfield Public Schools, the Springfield Education Association, and the University of Massachusetts to prepare excellent new teaching professionals who are knowledgeable about the Massachusetts Curriculum Frameworks and who are ready to meet the challenges of promoting learning for all students. Over time, however, both predictable and unexpected challenges arise for both school and university participants. This paper offers some thoughts about what has worked successfully, discusses continuing challenges, and identifies new directions, including Bridges to the Future, a newer project based on the 180 Days model, that is completing its second year in three rural districts in western Massachusetts.

What is 180 Days in Springfield?


[1]180 Days in Springfield is a professional development school partnership between the University of Massachusetts Amherst and the Springfield Public Schools.  It features an intensive, yearlong, urban middle and high school-based teacher education program leading to a master’s degree in education and a Massachusetts initial teacher license in mathematics, English, physics, chemistry, biology, general science, history, or political science. 

Designed for graduating college seniors, recent college graduates, and career changers who have displayed leadership and achievement, are interested in a career in education, and seek the opportunity to teach urban schools, 180 Days features:

· Master’s degree coursework through the University’s School of Education combined with the opportunity to teach throughout a full academic school year at Chestnut Accelerated Middle School, Duggan Middle School, or Central High School in Springfield. (In 2006, a new cohort will also be teaching at the Springfield Expeditionary Learning High School.)

· Massachusetts and NCATE (National Council for the Accreditation of Teacher Education) approved teacher education program leading to a middle or high school level license in mathematics, the sciences, English, history, or political science.

· University professors and Springfield Public School teachers working together to prepare teachers to be leaders in education.

· A commitment to academic excellence and high achievement by culturally and linguistically diverse urban students.

Since its inception in 1996-1997, 180 Days has prepared 126 new educators who are teaching in schools in Massachusetts, California, New York, Rhode Island, Connecticut, Florida, and Washington.  Six graduates of the 180 Days are enrolled in education doctoral programs at Harvard University, Boston College, and the University of North Carolina at Chapel Hill, the University of Miami, and the University of Massachusetts Amherst.

180 Days received funding support from the Massachusetts Coalition for Teacher Quality and Student Achievement, an U. S. Department of Education, Title II-funded initiative.  The project’s partnership with the Chestnut Accelerated Middle School was part of the National Council for Accreditation of Teacher Education's Professional Development School Standards Project.

An Immersion Model


180 Days in Springfield offers an immersion route to teacher education.  While working in a school setting throughout the program, new teacher candidates proceed through a developmental sequence of field experiences, moving from observation, to microteaching, to student teaching, to a teaching internship.  In so doing, they integrate professional study, teaching experience, and community service to their schools (through a youth leadership “legacy” project conducted with middle or high school students).

180 Days is built on a set of essential characteristics that are common for many professional development school partnerships between public schools and institutions of higher education.  These essential characteristics include:

· Teacher candidates go into school as part of a cohort.

· The whole school welcomes teacher candidates.

· Relationship between program and school includes a signed inter-organizational agreement.

· Courses for the program are usually taught at the school sites.

· Support for teacher candidates in the schools extends beyond a single Supervising Practitioner.

· Intensive clinical teaching experiences preceded by a developmentally appropriate prepracticum.

· Preservice and inservice teacher development is interconnected between the University and the school system.

· School faculty plays active leadership roles in program design and operation.

· University and school system faculty and staff do recruitment and selection of teacher candidates collaboratively.

· Teacher candidates earn a master’s degree in education as part of the program.

The 180 Days program begins at the end of the August and remains school-based for the duration of the Springfield Public Schools academic year.  During the fall University term, 180 Days candidates work as faculty members on a middle school instructional team or in a high school academic department.  For 12 weeks, beginning in October, they teach three classes under the direction of a supervising Springfield public school teacher.

In the spring semester, 180 Days candidates assume a more complete teaching load, with three classes, instructional planning time, curriculum development responsibilities, and other duties of a regular teacher.  Graduate coursework throughout the year complement and enrich the teaching experiences while providing the academic framework of a master’s degree in secondary education.

Program Schedule


180 Days in Springfield takes place at Chestnut Accelerated Middle School, Duggan Middle School, Central High School and, beginning in the fall of 2006, the Springfield Expeditionary Learning School.  Throughout the year, roles and responsibilities will change according to the three phases of the program.  

Phase 1

During the first several weeks, late August 29 to mid-October, 180 Days teachers engage in three intensive on-site courses: The Work of the Middle and High School Teacher, Microteaching, and Introduction to Urban Education.  In addition, they begin the fall semester-long teaching methods course (English methods, Math methods, Science methods, or History methods) at the University. At this time the 180 Days teachers are becoming acculturated to the schools, observing in and out of their subject areas, and serving as whole school resource people. They are also determining which subject area teachers will serve as mentors for them during student teaching.

Phase 2

In mid-October the 180 Days teachers begin Student Teaching and the accompanying course, Reflective Seminar in Teaching.  They will work closely with a Springfield Public School Supervising Practitioner and an on-site Program Supervisor in lesson planning, classroom teaching, and student evaluation.  They continue to attend teaching methods and Introduction to Urban Education courses and begin their work on their Student Teaching Portfolios.  They complete Phase 2 at the end of the second public school marking period in mid-January. 

Phase 3

During the third week of January they begin Clinical Teaching, an accompanying Issues in Clinical Teaching seminar, a course in Adolescent Growth and Development, and a course in Integrating Technology in the Classroom, They also attend seminars, facilitated by public school teachers, in Special Education and Classroom Management. As Clinical Teachers they have the responsibilities of full-time teachers, but with a reduced instructional load of three classes.  Many 180 Days teachers opt to co-teach their third class with an experienced teacher. They may work in another area of interest, bringing an interdisciplinary flavor to their teaching (e.g., the science of art”) or work along side a special education teacher to learn techniques of accommodation for inclusion students. Courses meet until the middle of May; teaching responsibilities will continue until the end of the Springfield Public Schools academic year during the third week in June.

Key Features of Success:
Several facets of the 180 Days Project stand out as being integral components in its success as reported by graduates and public school personnel in formal and informal interviews. During the past ten years it could be speculated that these components have remained consistently successful throughout the project. 
1. The School-University Relationship: Significant attention is paid to maintaining good relationships among all the 180 Days stakeholders, particularly at the school level. Although District officials are aware of the project and support it by their presence at Interview Day and the Closing Ceremony, it is at the school level that the partnerships are most deeply connected. University faculty are recognized, welcomed, and consulted by members of the school communities; public school teachers and administrators understand that their input on all aspects of the project is invited and necessary.
2. The Cohort Model: 180 Days teachers and graduates cite the power and importance of the cohort as being vital to their emotional and intellectual well-being during the school year. Sections of the university classes are limited to the 180 Days
teachers; all 180 classes are taken together and attention is paid to developing unity and camaraderie, within and across school communities, among the cohort members from orientation in August through the last day of school. The Closing Ceremony, which is planned by the schools and co-sponsored with the University, often provides an opportunity for cohort members to mention how crucial the support of the others has been for them. 
3. Opportunities for Teacher Leadership: Through the 180 Days Project, public school teachers have many avenues to develop themselves as professionals, share their expertise and content knowledge, and give back to the profession they love. In many cases, this work is paid for by the project. For example, each school has a Site Coordinator who serves as the chief liaison to the Coordinator and who oversees the 180 Days teachers throughout the school year. Some teachers serve as course facilitators for short term or semester courses. Many teachers are on-site Program Supervisors who observe the 180 Days teachers and help them manage their student teaching portfolios.
Special education and classroom management seminars are led by public school teachers. In addition, teachers have presented at national and regional conferences, co-authored articles, and gone on to public school leadership and administrative roles.


The Alternative Professional Development time, offered to those cooperating practitioners who work with a 180 Days teacher during the clinical phase, is used in a variety of ways and is school-specific. For example, if a teacher is released from two or three of his or her classes, one of those unstructured periods is considered to be a mentoring period. The other one or two periods is devoted to a project of choice for which the teacher has written a proposal that has been accepted by the Site-Centered Decision-Making Team. These projects may be individual, team or department, or school-centered and have included working with students in need of extra help, developing school programs, and assuming administrative duties. Sometimes teachers work on specific curriculum development: one teacher designed an Anatomy course that is still being taught at the high school.

4. Legacy Projects: The Legacy Projects, an outgrowth of a course on diversity and community service, are designed in the fall semester and implemented in the spring. The projects are varied and school-specific. For example, many high school students do not stay after school or are already involved in sports or arts activities. The 180 Days teachers at the high school may work with an existing program and fill a void. Many 180 Days candidates report that they are excited to bring an area of their own expertise to the schools and get a chance to interact with students on a more intimate level outside of the classroom.


5. Interview Day: Interview Day is another example of the way in which the schools and the university interact and share decision-making responsibilities. Interview Day is held at one of the schools in March. The Coordinator presents a list of candidates for the following year’s 180 Days cohort. These candidates have been approved for acceptance into the University’s graduate program and recommended by the STEP subject area faculty as having a sufficient content area background. In many cases, the candidate has also been interviewed by phone or in person by the Coordinator. The candidates spend the day touring the school, meeting district, university and school personnel, and being interviewed. Middle school interviews are with teams, including teachers, students and parents; high school interviews are with department chairs and administrators. Current 180 Days teachers are part of the interview groups as well. Shortly after Interview Day, the Coordinator meets with the schools to determine which candidates will be selected and at which school they will be assigned in the fall. If a school does not want a particular candidate, that person is not invited to be part of the 180 Days cohort.
Challenges Over Time


The 180 Days in Springfield Project is far from immune to challenges and difficulties. Each year differs and some problems evaporate while others exacerbate. Four of the most tenacious challenges include changes in personnel, lack of diversity of candidates, difficulties within Springfield resulting in Springfield Education Association concerns, and the growing lack of teacher mentors.
1. Changes in Leadership : During the past ten years, there have been significant changes in public school and university personnel. In some cases, these changes have not significantly affected the project. In one case, there was a potentially devastating result. There have been three Deans in the past ten years and some faculty retirements; these changes ultimately resulted in the hiring of a faculty member to teach and to be the Concentration Coordinator of the 180 Days Project. The district has changed superintendents and principals at all of the schools, but the program remained workable despite the changes in administration. However, at one point a new middle school opened in the city and a popular assistant principal became principal. Forty percent of the teachers at the school, many of them experienced and talented, opted to move to the new school. Because there was to be a new principal at the first school, the entire school community became shaken and dispirited. Many voiced concerns that the 180 Days Project would be moved to the new middle school. Part of the recovery of the school community was the response on the part of the teachers to the realization that the University intended to keep the program in place. The changes in leadership around the 180 Days Project have had fewer implications than had been feared when the program first started.

2. Shortages of  Qualified Mentor Teachers:   The numbers of teachers able to mentor student and clinical teachers continues to decline. The current retirement projections mean that classes will be without experienced teachers who will be available to serve as mentors. With serious shortages in math and the sciences, urban districts like Springfield are compelled to hire non-licensed teachers on a frequent basis. As young talented teachers gain experience and become more able to serve as mentors to 180 Days teachers, their training as mentors remains uneven and incomplete. Furthermore, some mid-career teachers are either not interested in mentoring or are unwilling to give up their classes to student and clinical teachers. 
3. Difficulties within the city: Springfield teachers have been without a contract since 2002. In addition, the city, which is in serious financial straits, is governed by a control board and negotiations with the Springfield Education Association remain at a standstill. This situation has negatively impacted teachers, including 180 Days teachers, and permeates the school cultures all around the district. Fears that there will not be money for paychecks for city employees and that the school system will be crippled by the massive numbers of teachers who will leave have affected the career plans of the May180 graduates who may leave for less stressful communities.
New Directions
Despite the ongoing challenge of the urban environment, there remains a great commitment to the 180 Days in Springfield Project from University and district stakeholders. This commitment has resulted in formal and informal initiatives designed to celebrate successes and to address concerns. 
1. Retired Teacher Mentor Program: When Springfield teachers retire, their expertise is not lost. They serve as Program Supervisors in the schools where they are known and trusted. Because they have been Cooperating Teacher Mentors in the 180 Days project already, they bring a unique perspective to their work with Student Teachers. Plans are underway to formalize our Retired Teachers Mentor Program and provide structured training so that they can be used more effectively. 
2. Springfield Technical Community College partnership plans: Ongoing conversations around mutual grant initiatives are helping to solidify our relationship with this local community college. It is hoped that this relationship will help develop concrete pathways for diverse candidates who want to teach but do not have undergraduate degrees; and for career changers who may need specific content coursework before beginning teacher preparation programs.
3. Bridges to the Future:  This School of Education project, started in 2004, is modeled after the 180 Days in Springfield project.  Bridges to the Future was developed in response to a call by University of Massachusetts graduate Bill Cosby to work with low-performing schools whose students endure generational poverty in rural communities in Massachusetts. Community service is a key component in this immersion secondary teacher preparation program. 
Conclusion

While the 180 Days Project continues to thrive, more must be done to sustain its success. Recruitment of candidates, especially from math and the sciences, needs to intensify with a particular focus on two populations: career changers and people of color. A key focus of the project must be the identification, cultivation and training of teacher mentors within the public schools. Because of the difficult fiscal circumstances in the City of Springfield, responding to RFPs for resources that can help make this kind of professional development possible becomes more important than ever.  Finally, it is crucial that continuing attention be paid to maintaining the positive relationships that underline the partnership between the School of Education at the University of Massachusetts, the SEA, and the Springfield Public Schools.
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